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Chapter 1
Teacher Induction: The Big Picture

Beginning teachers face significant challengeshey assume the complex work of teaching

while they are still learning to teach. In addition to the activities involved with learning to
effectively teach, themust also learn taork with others; collaborate with colleagues,
administrators, paraprofeisnals, and parents; and manage varied administtasie New

teachers often find the demands of the first years to be overwhelming and stressful, and whether
these teachers thrive and remain as educators depends, at least in part, on the supports they
receive (Billingsley, Griffin, Smith, Kamman, & Israel, 2009) and the extent to which they
experience success with their studddthnson, Kardos, Kauffmahiu, & Donaldson 2004).

Purpose of Induction

In responséo the needo foster teachingffectivenessstate and districkeadersare turning to
carefully plannednduction program$o supporinew entrantsluringthe first critical yearsThe
key purposef induction programss to helpbeginning teacheiisnprove their teaching
effectivenessothattheir studentfiave opportunitiesd achievehigher standardsuch as those
outlined in theCommon Core State Standar@OSS;www.corestandards.oygProfessionals
designinduction programs with thenderstandinghatnoviceteachers neecbntinual
professional learning opportunities ahdughtful guidance to develop into accomplished
teachersAnother keypurposeof induction programss to championteacher commitment so that
educatorareeffective andvant tostayin the field ofteaching.The chapteDetermining Dstrict
Goalsand Readines®r Induction(Chapter 3pnddresses considerations for determirdisgrict
prioritiesfor induction programs.

The Unique Needs oSpecial Education Teachers

Leaders can designduction programs with all teachers in mind. For example, both general and
special education teachers will likely need assistance with

understanding CCSS

using effective instructional practiges

selecting ad modifying appropriate curriculum materials

learning to effectively manage classrogms

promoting positive student behavjior

collaborating and cteaching with othersand

working with parents

= =4 =4 4 -4 -4 -9
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Special education teachers often have unigqezsls, andhey benefit from experiences tailored to
their needsThese experiencasclude

1 learning how to develomdividual education program&pP) usingCCSS

1 addressing the needs of studemt® could benefit fronTier 3interventions

(i.e., intensiveindividualizedinstruction);

1 developing behavior and transition plans

1 using specialized materials aassistiveechnology and

1 selecting and using alternative assessments

Components oflnduction

Induction programs ofteieaturevaried experiencet® address the needs of teachétthough
inductionrelates tdeacher mentoringnductionis a much broader concept. Figure 1 provides a
framework for thinking about componerits inductionprogramsEach component of this
big-picture view isbriefly explained below and elaborated upon in otha@pédérs of thisnanual
These components may overlap amastbe mutually supportive=or exampleif ongoing
professional developme(®D) addressesffective teaching practicesyentoring including
observations and feedbatkshould also suppothese practices.

Relevant
Work
Orientation

Components
of a
Comprehensive T

Induction 5
Program /
A .

Figure 1. Components of a comprehensive induction progosuB. Billingsley & M. Kamman
Adapted fromTeacher Induction: Providing Comprehensive Training for New Special
Educatorshttp://iris.peabody.vanderbilt.edwdapted with permission.

Goodjobmatch.f/A new t eacher 6s ef fhedassrooremagss and ¢
depend not only on her general qualifications, but also on the fit between her skills, knowledge,
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and dispositions and the teaching position she has been hired (ddiihsoret al, 2004, p.6).
To the extent possiblegginning spcial edication teachers should receplacementn jobs
that match theibackgroundsFor exanple, special educatomrave varied preparatioteach
studentswith differentdisabilities;andwork in varioustypes of setting¢e.g., resource
classroomgsfull-time classooms coteachingclassroomy Specialeducation teacheese more
likely to stay in their jobs itheir positionsare good matasgiven theirpreviousexperiencs,
preparationandinterestgBillingsley et al., 200Q)The chaptetnderstandind3eginning
Special Education Teachef@hapter 2providesinformation abouteacher preparation in
special educatioas well as tipso helpleaderanake good job mates

Relevantwork orientation. All noviceteachersnustlearn abouthe key component®f
working in ther districts and schodandmustreceive timely advice abouteHirst weeks of
teaching They mustiearn about key policies, resourcesstructional expectationandmentor
support In addition,newspecial education teaersmustlearnthefacetsof teaching in special
education(e.g.,managingcaseloadsndscheduleslearning districprocedures for IEP
development Typically, orientation involves several days of meetings held prior to the start of
the school yeateachers may also meet with their mentors and begin planning for instruction.
Providing thoughtful orientation witical for gettingnew teachereff to a great staids they
learn about important local policies and preesi The chapteDevelopingOrientation Programs
(Chapter 4putlines priorities for orientation as well as a sample orientg@tiogram for
beginningspecial educats

Supportive school community. Principalswho value students with disabilities, their
families andtheirteacherdelpto create a climatan whichteachers and studerfezl part of the
school.Beginning special education teacheray not feel a sense of belonging in their schools
andtheysometimes report feeling isolated from othd&iakingthetime to explicitlywelcomeall
noviceteachers andreatingstructures thaéncourageollaboratiorbetween nevgeneral and
special educatioteacherselps to create vllage of support for new entrantBrincipals who
acknowledge their schadirolesin serving all stdentsalsohelp to createnvironmerd that
emphasizeand valuestudents with disabilitiedhe extent to which principaipport students
with disabilities also influencesow othes view and support these students (Y-Barr,
Sommerness, Duke, & Ghe)05. The chaptefCreating Supportive Work ContexXtGhapter
5) addresses the componentsating a supportive school comniyni

11



Beginning Special Education Teacher:
Al did not even know what our behavior guide and my caseload looked likehadd
these kids coming into my classroom. dl im@ idea what their needs wetalid not have
my Dlders with theirIEPs My ki ds had behavior al p

Deliberate role design Beginning special educatidgeaches may not always understand
whatleadersxpectof them, whichcan interfere with their effectiveness and contribute to
anxiety and stresSomenovicespecial educators experience role conflict, which occurs when
others(e.qg., district administrators, pripals, mentor, teachers) hadi#ferentexpectations for
them Administratorsand mentorshould help clarifynewspecial educats tolesto help these
educatorsinderstand thpriorities andoroductivelydirect their time Administrators and
mentorsmustalsohdp beginningspecial educatongrotect their instructional time and work to
reduceadministrative demands (e.g., excessive paperwdhed.chapteCreating Supportive
Work Context¢Chapter 5addresseways to support novicgpecial educatioteachers as they
learn how to manage their varied roles

Ongoing professionaldevelopment All teachers need opportunities to improve their
knowledge and skills throughout theircaee&p e ci al e d u ®Breedswillvare ac her s ¢
depending on their pparation and the degree of match between their preparation and their job
In addition,special education teacheraistlearn more about areas that are specific to their
students as needs arise (e.g., uasgjstive technologyearning to use an instrignal strategy,
working with paraprofessionald)D cantake the form ofcheduledD for beginning special
education teacherschoot or districtbasedPD for all teachers, and individualiz&D based on
an individual development plan. Mentors play an integral role in assistingaspecial
education teachs in applyingschoot and districtbased”D to classroom practic@roviding
timely PD practiceausing effective practicesee chaptet0d Planning andProviding Effective
Professional Developmeérns an integral part dbsteringt e a ¢ dngoing Iéarning

Responsivanentoring. Mentoring is a key component of inductidrhe key focus b
mentoring is helping neteachers improve their instructiddentors provide three major
sources of support to beginnisgecial education teache($) instructional coaching,
(2) socializationand (3) assisting with challenges. Instructional coaching includes observing
new sgecial educators, assisting in reflection on classroom practice, and offering constructive
feedback. Socialization helps novice special education teachers become acclimated to the school
and district culture, and it helps them learn how to work with othbile also learning policies
and procedureddentors also providsupport by listening, problesolving and helping
beginningspecial educatorsddress pressing challengesaders can structureentoring in a
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number of waysthey can structure it ifull- or parttime formats in a group format, via
electronic support, or through a combination of these methods.

Beginning Special Education Teacher
Al could call my consulting t eacahays
offered to metewith me She would come in and workth the kids and work with m8he
would observe me in different settin@nd she listened to me, t&he pretty much hit

every area with which | nee

In addition to formal mentoring programs, othershia $chool serve as informal mentbys

providing support in less structured ways. Special education teachers value informal mentoring
perhaps becausiegrows out of collegial relationships in sch@E-mentoring programarealso
useful in supporting beginnirgpecial educatioteachers who may not have someone with
expertise within thie schoos or districs (e.g.,educatorsn low-incidence areas who teach
studentswith hearing or vision logsFour chapters in this manual progishformation about
developing mentor progradsDetermining Mentor Structur@hapter 6)Recruiting and
SelectingMentors(Chapter 7)MatchingMentors andMenteegChapter 8)andProviding

Mentor Training and Suppo(Chapter 9)

L e ader sidlndRatidn @rograms

Leaders play key rogdn coordinating the varied components of induction (see Figuaad)
determinng the induction activities that are appropriate to their nd2idfrict professionals
mustprovide an explicischootbasednduction process; this plan should include communication
and coordination with beginning special educators, their mentors, and their general education
colleagues. Effective schebhsed leaders make induction an integral part of the school, and
they promde a positive culture by understanding and addressing the stresampgecial

education teacheface Additionally, mentors, other facultpembersand evemovicespecial
educatiorteachers themselves chelp ensuréhatthey meeinduction goalsListed kelow are
inductionactivities for leaders.

District administrators. Special education directors, supervisarsd coordinators play
key rolesin facilitating teacher developmeby
1 working withother district leaders, principalsnd mentors tensure that induction
mees the unique needs deginningspecial educators
1 helping principals undstand their roles iersuring that students with disahiés
receive effective instruction gbatthey have opportunities to meet the standards set
for all students
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ersuring that principals and mentors understamketations fonovicespecial
education teachers

providingPD in key identified areas fdyeginningspecial educators across the
system and

identifying resources available t.ewspecialeducation teachers at the district level

Principals. Principals play critical rokein inductionbecause¢heyinfluence many
componentf life in the school (e.g., mission, expectations, discipline policies, resources).
Special education teachers whpad strong principal support are more likely to be satisfied
with their work, report fewer role problems, and have less stress amalibtltan those who
have less support (Billingsley et,&009).Principals suppomew special educatobs working
with others to provide strong induction programgs

)l
)l

=

welcomingbeginning special educati®@achersandintegrating them into the school
advocating for all students in theichoolssothatspecial education teachers are not
the sole advocates for studentshadisabilities,

listening and helpingew special educatideachergproblemsolve when they
encounter difficulties

fostering collaborative relationships

helpingnovice special educatoasquire the resourcéisey need to teagland
helpingbeginningspecial educatorsrotect their instructional time

Principal:

fi lintentionally hooked up my novice with a mentor teacher | wanted her to work wif

the building. The mentor had been around and knows the district well. She was v

familiar with the ins ad outs of the building antthe student services departm@nthere

to get the resources and what ndheir personalities just clicked. | wanted someshe

coul

d work with who was very nurturin

| told my beginner to talk to your mentor, talk to me. We will talk with each other, a

bet ween the three of us, we wi | |
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Formal and informal mentors. Formal and informal mentofseve many of the same
responsibilitiesExamples of the suppottisatmentors provide to beginnirgpecial education
teachers include

T

=

providing emotional support through listening, showinterest imew special
educatiorteaches, and helpinghew special educatopsoblemsolve

modeling and givin@gdvice about how to manage work and complete [EPs
sharing resourcesind

providing support on varied instructional tasks such as instructional planning,
effective practices, and ongoing monitoring of student progress

Beginning special elucation teachers New special educatorsanassist with their own
learningas theyactively seek t@ontinue their owrPD and locatesolutions to challenges.
Beginningspecial educatioteachers should keep a list of questions, neadsconcerns to
discuss with their mentoréiccomplishedspecial educatioteacheralsoengage in a number of
activities that can help them adjus the demands of teachittgough

T

seeking out relevar@nd meaningfullearning experiencg8ishop, Brownell,
Klingner, Lekqg & Galman,2010)

asking others for assistance and advacel

using supports outside of the sch{mb.,pre-service facultynembersprofessional
organizationspnline resourcefsee Table 1)JCECReality 101blog
[http://www.cecrealityl01.orgy.
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Tablel

OnlineResources Aligned Wi th New Speci al Educat.i

1. Content Knowledge and Standards
IRIS Modules and Case Studies

CSR: A Reading Comprehensive Strateg
PALS: A Reading Strategy for High Scho
Improving Writing Performance: A
Strategy for Writing Expository Essays
1 Applying Learning Strategies toeginning
Algebra (Part 1)
1 Cultural and Linguistic Differences: What
Teachers Should Know
1 Teaching and Learning in New Mexico:
Considerations for Diverse Student
Populations
LD OnLine 1 The Clarifying Routine: Elaborating
Vocabulary Instruction
Vocabulary Assessment and Instruction
Strategies for Accessing the Science
Curriculum for Special Needstudents
1 Strategies for Accessing the Social Studit
Curriculum for Special Needs Students

E

= =

Special Connections

2. Effective Instruction

cast.org 1 Universal Design for Learning resources
4Teachers.org 1 Assistive technology website resources
IRIS Modules 1 Differentiated InstructionMaximizing the

Learning of All Students

RTI (Part 1): An Overview

RTI (Part 2): Assessment

RTI (Part 3): Reading Instruction
RTI (Part 4): Putting It All Together
RTI (Part 5): A Closer Look at Tier 3
Rtl in Middle Schools webinar

National Centeon Response to Intervention

Special Connections Direct Instruction
Universal Design for Learning

Instructioral Accommodations

= A4 —4-4_-8-9_-9_-9

3. Assessments
Intervention Central 1 CBM Warehouse
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http://iris.peabody.vanderbilt.edu/module/csr/
http://iris.peabody.vanderbilt.edu/module/palshs/
http://iris.peabody.vanderbilt.edu/module/pow/
http://iris.peabody.vanderbilt.edu/module/pow/
http://iris.peabody.vanderbilt.edu/wp-content/uploads/2013/07/ICS-009.pdf
http://iris.peabody.vanderbilt.edu/wp-content/uploads/2013/07/ICS-009.pdf
http://iris.peabody.vanderbilt.edu/module/clde/
http://iris.peabody.vanderbilt.edu/module/clde/
http://iris.peabody.vanderbilt.edu/module/div/
http://iris.peabody.vanderbilt.edu/module/div/
http://iris.peabody.vanderbilt.edu/module/div/
http://www.ldonline.org/article/5759/
http://www.ldonline.org/article/5759/
http://www.ldonline.org/spearswerling/Vocabulary_Assessment_and_Instruction
http://www.specialconnections.ku.edu/?q=instruction/strategies_for_accessing_the_social_studies_curriculum
http://www.specialconnections.ku.edu/?q=instruction/strategies_for_accessing_the_social_studies_curriculum
http://www.specialconnections.ku.edu/?q=instruction/strategies_for_accessing_the_social_studies_curriculum
http://www.specialconnections.ku.edu/?q=instruction/strategies_for_accessing_the_social_studies_curriculum
http://www.cast.org/udl/
http://www.4teachers.org/profdev/index.php?profdevid=at
http://iris.peabody.vanderbilt.edu/module/di/
http://iris.peabody.vanderbilt.edu/module/di/
http://iris.peabody.vanderbilt.edu/module/rti01-overview/
http://iris.peabody.vanderbilt.edu/module/rti02-assessment/
http://iris.peabody.vanderbilt.edu/module/rti03-reading/
http://iris.peabody.vanderbilt.edu/module/rti04-alltogether/
http://iris.peabody.vanderbilt.edu/module/rti05-tier3/
http://www.rti4success.org/video/rti-middle-schools
http://www.specialconnections.ku.edu/?q=instruction/direct_instruction
http://www.specialconnections.ku.edu/?q=instruction/universal_design_for_learning
http://www.specialconnections.ku.edu/~kucrl/cgi-bin/drupal/?q=instruction/instructional_accommodations
http://www.interventioncentral.org/htmdocs/interventions/cbmwarehouse.php

IRIS Modules 1 ClassroomAssessment (Part 1): An
Introduction to Monitoring Academic
Achievement in the Classroom
1 Classroom Assessment (PartRyaluating
Reading Progress
National Centeon Response to Intervention 9§ Introduction: CBM for Progressing
Monitoring
1 Using CBM for Progress Monitoring in
Reading
1 Using CBM for Progress Monitoring in
Math
1 Using CBM for Progress bhitoring in
Written Expressioand Spelling
1 Using CBM to Determine Response to
Instruction
Special Connections 1 Curriculum Based
Assessmenitleasurement
DataBased Decision Making
Quiality Test Construction
Grading
Assessment Accommodations
RubiStarfor quality rubrics
QuizStarfor online quizzes
Assessment website resources
(e.g.,managing assessments, alternate
assessments, authentic assessments,
portfalios)

4Teachers.org

= =4 =4 -8 8 -8 -9

4. Behavior Management

IRIS Modules 1 Addressing Disruptive and Noncompliant
Behaviors (Part 1): Understanding the
Acting-Out Cycle
1 Addressing Disruptive and Noncompliant
Behaviors (Part 2Behavioral
Interventions
1 Classroom Management (Part lLgarning
the Conponents of a Comprehensive
Behavior Management Plan
Special Connections 1 Teacher Tools Related to Functional
Behavior Assessment
Positive Behavior Suppo(PBS)Planning
Positive Behavior Support Interventions
Classroom and Group Support

E
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http://iris.peabody.vanderbilt.edu/module/gpm/
http://iris.peabody.vanderbilt.edu/module/gpm/
http://iris.peabody.vanderbilt.edu/module/gpm/
http://iris.peabody.vanderbilt.edu/module/rpm/
http://iris.peabody.vanderbilt.edu/module/rpm/
http://www.studentprogress.org/library/training/cbm%20reading/usingcbmreading.pdf
http://www.studentprogress.org/library/training/cbm%20reading/usingcbmreading.pdf
http://files.eric.ed.gov/fulltext/ED519252.pdf
http://files.eric.ed.gov/fulltext/ED519252.pdf
http://k12.wa.us/SpecialEd/pubdocs/RTI/CBM_Manual_Math_9_29_05.pdf
http://k12.wa.us/SpecialEd/pubdocs/RTI/CBM_Manual_Math_9_29_05.pdf
http://www.studentprogress.org/summer_institute/2007/Written/Writing_Materials_2007.pdf
http://www.studentprogress.org/summer_institute/2007/Written/Writing_Materials_2007.pdf
http://www.rti4success.org/resource/using-cbm-determine-response-intervention
http://www.rti4success.org/resource/using-cbm-determine-response-intervention
http://www.specialconnections.ku.edu/?q=assessment/curriculum_based_assessment_measurement
http://www.specialconnections.ku.edu/?q=assessment/curriculum_based_assessment_measurement
http://www.specialconnections.ku.edu/?q=assessment/data_based_decision_making
http://www.specialconnections.ku.edu/?q=assessment/quality_test_construction
http://www.specialconnections.ku.edu/?q=assessment/grading
http://www.specialconnections.ku.edu/~kucrl/cgi-bin/drupal/?q=assessment/assessment_accommodations
http://rubistar.4teachers.org/
http://quizstar.4teachers.org/
http://www.4teachers.org/profdev/index.php?profdevid=as
http://iris.peabody.vanderbilt.edu/module/bi1/
http://iris.peabody.vanderbilt.edu/module/bi1/
http://iris.peabody.vanderbilt.edu/module/bi1/
http://iris.peabody.vanderbilt.edu/module/bi1/
http://iris.peabody.vanderbilt.edu/module/bi2/
http://iris.peabody.vanderbilt.edu/module/bi2/
http://iris.peabody.vanderbilt.edu/module/bi2/
http://iris.peabody.vanderbilt.edu/module/beh1/
http://iris.peabody.vanderbilt.edu/module/beh1/
http://iris.peabody.vanderbilt.edu/module/beh1/
http://www.specialconnections.ku.edu/?q=behavior_plans/functional_behavior_assessment/teacher_tools
http://www.specialconnections.ku.edu/?q=behavior_plans/functional_behavior_assessment/teacher_tools
http://www.specialconnections.ku.edu/~kucrl/cgi-bin/drupal/?q=behavior_plans/postitive_behavior_support_planning
http://www.specialconnections.ku.edu/?q=behavior_plans/positive_behavior_support_interventions
http://www.specialconnections.ku.edu/?q=behavior_plans/classroom_and_group_support

New Teacher sé Lear ni Examples of WekiteResources

5. Collaboration With Others
Beach Center on Disability

IRIS Modules

Family-related resources

Collaborating With Families

Special Connections Cooperative Teaching

Working Successfully WitParaeducatgr

== 4 =4

6. Managing the Job and Dealing With Stress
Council for Exceptional Children (CEC)

=

Realityl 0 1 : CECO6s Bl og

IRIS Modules 1 The PreReferral Process: Procedures for
Supporting Students With Academic and
Behavioral Concerns
1 Teacher InductionProviding
Comprehensive Training for New Special
Educators
Special Connections 1 Creating a Schedule

Note Reprinted from ASupporting New Teachers:
Technol ogies Can Hel p, 0 by B. Té&ching Excegtisnbley , M.
Children 43, pp. 2029. Copyright 2011 by Council for Exceptional Children. Reprinted with
permission.
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http://www.beachcenter.org/disability_policy/family_support.aspx?JScript=1
http://iris.peabody.vanderbilt.edu/module/fam/
http://www.specialconnections.ku.edu/?q=collaboration/cooperative_teaching
http://www.specialconnections.ku.edu/?q=collaboration/working_effectively_with_paraeducators
http://www.cecreality101.org/
http://iris.peabody.vanderbilt.edu/module/preref/
http://iris.peabody.vanderbilt.edu/module/preref/
http://iris.peabody.vanderbilt.edu/module/preref/
http://iris.peabody.vanderbilt.edu/module/induction/
http://iris.peabody.vanderbilt.edu/module/induction/
http://iris.peabody.vanderbilt.edu/module/induction/
http://www.specialconnections.ku.edu/?q=collaboration/cooperative_teaching/teacher_tools/creating_a_schedule

Chapter 2:
Understanding Beginning Special Education Teachers

To better understand how to support beginning special education tedehdess must
recognize the diversity of new special educators entering the teaching proféssyadso must
examinethe typical challenges novice special education tead¢aeesThe following section
includes an overview of the preparation, classroom context&xqadiences of beginning
special education teachelsconcludes with considerations for ensuring good job matches for
novice special educators.

Preparation
There are two main paths for entering the field of education: (1) a traditional route and (2) an
alternate route. It is important to note teath routeffers ahigh variablity in programs

Traditional route. The traditional route allows prospective teachers to enter university
settings in order to earn degrees in education. Typically, teadbeation programs are 4 or 5
years in length; they include counserk and practicum experiences, and students exit with
degrees.

Alternate route. The alternate route offers abbreviated tracks into the classroom. This
route, which comprises programsttkaryin length and intensitys designed fomdividuals
who have bacheldoothérshanckeugatioa asdek certificdtionénla teaching
area.

Implications for induction. New special education teachers enter the classroom from a
varietyof preparation routes. Consequently, it is likely that districts will lmebxeécespecial
educators who fall on a continuum of needs. For exarapleginning special educator with a
degree in English who completed an alternate route through a summer institute and will take
education courseork throughout her first 2 years will likely need intense assistance in
instructional and behavior strategiesn contrast, a beginning speci
degree in special education and a strong foundational command of instructional content and
teaching strategies may neeelp refining his or hegpracticesUnderstanding the preparation
with whichnovicespecial education teachers enter the classroom helps district professionals
assesand address.teachersod6 needs

Classroom Context

Most special education teachéi®se a broad certification inggK-12 special educatiomhich
allowsthem towork in a variety of classroom contexts. Moreover, special educators teach within
multiple service delivery models with students of varying disabilities and often imkeghs
locations.
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Grade levels pe-K-12. Begnning special educatsmayacceptpositions in settings
ranging from preschool through high school.

Delivery models New special education teachers megeive positions ia variety of
instructional contexts. They may-teach in general education classroomstk in resource
rooms andull-time special educatiosettings, or serve as consultants.

Student population. Beginningspecial educatorsftenteach students across disability
areas (e.g., autism, learning disabilitiesh&@vior ancdemotional disordersntellectual
disabilities)

High-needslocations Schools in rural and urban areas have different challenges. A
beginning special education teacher in a rural location may be the only new special educator in a
school and may be required to meet the needs of students across grade levels, content areas, and
disability designations. Aeginningspecial educator in an urban setting may not be the lone
special education teacher, but he or she may be part of a junior teaching staff wahriitle
veteranteachers in the buildingNewspecial education teaclsen any highneed school must
tackle issues related to the context (deyver resourcescademically and behaviorally
challenging studentsat the same time thaleal with the struggles of being figear teachers.

Implications for induction. It is critical for district leader$o understand the prior
preparabn and experiences of nespecial education teachensordertoa s sess t hese t eas
needs. For examplapvicespecial educatormaynot have prior practicum experiences in their
currentteaching contexts. For instance,
1 abeginning special educator with practicum experience in an elementary school may
teachin a middle school,
1 anewspecial educator with little knowledge about working with students with autism
mayteachin a coteaching setting where these are the primary students served, or
1 anovice special education teaclmeayteachin a rural middle school where he or she
is responsible for multiple content areas and students of varying disabilities.

Understandinghe classroom context assists mentors in providing the appropriate support for
newspecial education teachers.

Experiences
The following information about the experiencddeginningspecial education teachersmes
from two sourced Billingsley et al.(2009) and Jones, Youngs, and Frank (2011).

The experiences of neweapal education teachers narrdawn to three main concerns:
(1) inclusion, collaboration, and interactions with adults; (2) pedagogical concerns; and
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(3) managing rolednductionexperiences and threentoring preferences of novispecial
education teachers are also significant.

The experiencesf beginningspecial education teachers vary greatly and depend on multiple
factors. Teacher sedfficacy and perceived support, for exae contribute to the overall
experiencesf newspecial educators.

Inclusion, collaboration, and interactions with adults.

Inclusion and collaboration with generaleducators Novice special education teachers
may facechallenges ircollaborating with general educatatse to

T general educatorso6 r esi sngsudents with disalilisea;c hi n g
1 inadequate time to collaborate with general educators becalasgepbverwhelming
caseloads

1 general andépecial educater madequate knowledge of collaboratemd how to
include students with disabilitieand
1 lack of physical proximity to general educators.

Interactionswith colleagues Interactions with colleagues make a difference to novice

special education teachebecause

71 informal support from colleagues and mentors can increase commitment among
novicespecial educators and may have as much, if not more, effect than formal
mentoring

1 poor relationships with colleagues can increase the chance of burnout among
beginning special educators

T newspecial educatorsdé perceptions of coll e
supportthey receive;

1 generaleducatorsnvested in the success of students with disabilitiesnare likely
than those who are not invedte providenewspecial educators with needed
resourcesand

1 beginning special educators who feedense of belonging in teehool are more
likely than those who do not feel connecte@ccess resources from colleagues.

Interactionswith administrators. New special education teachers valosifive and
supportive relatinships with administrators; thereforeingipals should create a culture of
collaboration among general education teachers$agohningspecial educators. Beginning
special educatimteachersvith supportiveadministratordave

1 higher levels of commitment,

1 more opportunities faPD,

71 fewer problems and less stress,
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1 higher job satisfaction and less burnout, and
1 more perseverance and resources to support working through challenges with
inclusion.

Interactionswith paraprofessionalsOften, paraprofessionals have been at a school
longer thamewspecial educators, and they know both the students and the $¢bwiok
special educators sometimfew it challenging to work with paraprofessiond&ginning
special education teacheray

1 be reluctant tonanage, train, and evaluate ddwvho are often oldehan they are

1 feel inadequately prepared to supervisenage, and coordinate paraprofessionals;

and

1 require additional help and training in working with paraprofessionals.

Interactionswith parents New special education teachers need assistance with parent
communicatn andplanning and conducting parent cerénces. Challenges identified by
novicespecial education teachers include

1 low parent involvement,

1 anxietyabout initial interactions and subsequent foHops, and

1 uneasiness in conducting different types of meetings.

PedagogicakoncernsBe gi nni ng special educwtyi on teact
depending on their students, service models, and content areas. Like beginning general education
teacherspewspecial educators nebeélp.New special educators, however, require attention to
curriculum, teaching, and assessmendterials; and behavior management. Beginning special
education teachers also come frdifferent preparation programtierefore, differences in
initial preparation may influendeow comfortable they are with the curriemn and the content
of their lessons.

Curriculum, teaching, andassessmentNew special education teachers must be able to
meet the needs of their students across a range of areas, including
1 academics,
social skills,
assessment,
learning strategies,
transition,
instructional and assistive technologies, and
alternative instructional delivery methods.

= =4 4 4 45 2
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Materials. It is important to provide sufficient materials and resourceadgrcespecial
educators because they may not know how to pull frormalti&e resourcesrdow to use what
is availablewhereas seasoned teachers are better able to draw upon a multitude of sources.

BehaviormanagementBeginningspecial educators grapple with

1 managing challenging student behaviors;

f student sworkraed usal t o

1 power struggles andisruptivestudent behavior (e.g., throwiairs, verbal
aggressionmaking sexual gestures).

Some new special educators request more administrative suppartharsihandle behavior
issues in housky finding alternativeasks and avoiding power struggles with disruptive
students.

Managing roles Novice special education teachers may become frustrated when heavy
caseloads, schedulipgoblems role confusion andnonteaching demand®duce their
instructionaltime with students

CaseloadsLarge,complex caseloads may prevéeginningspecial education teachers
from providing effective instruction and behawmanagement. Negpecial educators may
struggle with trying to accommodate the multiple levels and needs of their students.

Schedulingproblems Time management is a critical concern for novice special
educators who often need help with managivegr time while teachig, planning lessons,
writing IEPs, and scheduling meetings.

Roleconfusion Beginning special education teachers may deal with role uncertainty and
conflicting expectations from administrators, colleagues, and parents. Somes $ehaotlearly
definedprocedures and responsibilitiednile othersdo not Role confusionmay create a sense of
anxiety anddisconnectedness among new special educators andamiaijpute tgob
dissatisfactionSome teachers also have problems organizing and managingattied
responsibilities (e.g., instructional demands, IEPs, working with many different people).

Non-teaching demandd\New special education teachers need help writing meaningful
IEP goals and objectives, notifying parents, schedutiegtingsand managingther logistics.

Induction experiences Emerging research suggests that the suppattstems from
induction andnentoringprogramsmay increase the retention, effectiveness, job manageability,
and overall success of beginning special atlan teachers. New special educatieachers
report that induction assists in the application of teaphegraration in the classroom,
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peda@gical content knowledge, amthssroom management. Overall, induction for novice
special educators may have a positive effect on teacher and student achievement.

Mentoring preferences ofbeginning special education teachers Research from
surveys yields mixed results about theeferences beginningpecial education teachers have for
their mentors; however, there are several characteristics and qualities identified as most valuable.

Qualities ofmentors Emotional supporis among the highly ranked qualities of special
education rentors.Mentors perceived as emotionally supporefiectivelycommunicatend
aresensitive to the needs of new teach#rsy are also

1 approachable
caring
open
respectful
patient and
sensitive to the changing needs of new teachers

=4 =4 4 45 2

New special educatoesemore likely to seek help and find thrluction process more effective
when theyarepaired with mentors who

1 teachstudents with similar characteristics (e.g., age, disability)

1 teachthe same grade levahd subjectsand

1 undersand special education procedures, paperwankl instruction.

Frequency ofmentoring. Formal and informal support from mentors is valuable.
Mentorsreceivedhighly effectiveratingswhen they had either formal or inforn@intact with
beginningspecial education teachers at least once per Wweefal support includes scheduling
meetings, facilitating collaboration and communication, and providing emotional support.
Informal support includes unannounced visits, harttew notes, phone calls, demails.

Content ofmentoringg The cont ent of memewspecisl@dudatioh er act i
teachers should include
1 emotional availability and understandifgg., supporting through listening, sharing
experiences, providing encouragenaitthechalenging aspects of teaching
1 support with school andistrict procedures and assistance with paperwork
support with curriculum, materials, behavior management, and other strategies
1 help with addressing professional arsash as cultural competence and diversity,
supporting families, and integrating IEP goals into the general curri¢aioeh
1 encouragement of reflection through opemded questions about data and
implementation efforts to allowovicespecial education tebers to reflect on their
own practices.

=
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Good Job Match
Perhaps one of the most important steps that leaders can takegar®that beginning teachers
are suited to theassignegositions.Taking time to consider applicadtsackground, as well &
their dispositions and preferencesll help leaders make decisions about the extent to which
applicans aregood matchsfor certainpositiors. A well-developed job interviews essential to
this task Tablel provides examples of interview questions used to assess prosgeetva
educatorg8experiences, preparaticandreadinessor teachingMaking notes about each
candi dat sandneeds noteomygh&uith hiring decisions, butanalsobe usedo
determine areas of needed suppdire specifically, leaders should considlee following
areas of job match:
1 Area ofdisability: To what extent are prospective applicants preparetthéoange of
studentghey will teach(e.g., students with autisapectrum disorders [ASD],
learning disabilities, intellectual disabilities)?
1 Age andgradelevel Do the applicants have preparation and experience at the target
age and gradevel?
1 ContentpreparationTo what extent do the prospective teaslin@ve preparation in
the content they will teach (e.g., readingathematics)
1 ProgrammodetWh at are the applicantsd experienc
(e.g., ceteachingsettings resourcegooms full-time classroom®

In addition,conductingnterviews at the school allows applicants to understaecculture of the
school andleterminewhether a position isonsistent wittwhatthey hopeo achieve in their
work. In this sense, the interview is an introductiotet@ching assignmesandfor thosewho
are hiredthe beginning of induction.
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Table2

Interview Questions for Prospective Special Education Teachers

Areas Possible Questions Strengths and Needs
Experience and Preparation for § Tell us about yourself and
Position your preparation for this
position.
State Rquirements: 1 Tell us about your cuent
(1) Licensure licensure status in this and
(2) Required teacher tests other states.
College program accreditation
Teacher spositions 1 How would your students

describe you?

1 Tell us about what yohring
to this position?

1 What was your biggest
challenge in your lagbb or
internship how did you
address this challenge?

Teacher Rles 1 Describe your ideal teaching
position.

1 What do you view as the role
of the special educator in the
school?

1 Whatconcerns do you have
about filling this role?

View of Special EHucation 1 What arethecharacteristics of
effective instructional
environments for students
with disabilities?

Understanding Studentsitil 1 Describe the needs of a

Disabilities student with dabilities with
whom you have worked over
a period of time.

Understanding Diversity and | Describe considerations you

Working With Families have made inddressing the
needs of studentnd families
from diverse backgrounds.

1 How do you communicate
with parents?

Assessment and Monitoring of § Describestrategies youseto

Learning assess student learning.

1 How do you prepare student:
for state assessments?
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Areas Possible Questions

Strengths and Needs

Collaboration and Gdeaching

Tell us about your experience
collaborating with general
educators.

Give an example of a situatic
that worked well and any
challenges you encountered.
What are various ways that
you could collaborate and/or
co-teach with general
educators?

Knowledge 6 Content and State q
Standards

T

How do you teach to the stat
standard®

What content area(s) do you
feel best prepared to teach a
at what levels?

For the area you selected,
outline some considerations
thatare important to teaching
thatcontent.

Instrudional Srategies q

What teaching strategies hay
you used in your teang?
How do you decide which
teaching strategies to use?

Individualized Education q
Program (IEP)ransition
Planning q

How you would faciliate an
IEP meeting?

How would you incorporate
transition planning in the IEP

Student Bhavior 1

How would youwork with a
student who regularly disrupt
class and refusds
cooperate?

Paraprofessionals q

How would you establish a
positive workingrelationship
with paraprofessionals?

Assistive Technology T

Describeyour experienes or
trainingusing assistive
technology.

Note Adapted fromCultivating and Keeping Committed Special Educatieachersby
B. Billingsley, 2005 Copyright 2005 byCorwin PressAdapted with permission.
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Chapter 3:
Determining District Goals and Readiness for Induction

Induction is important in supporting beginning teacher developmerttis&g:t professionals
developinduction prograratargeting the needs of nespecial education teachetke first task
is to create clearly defined goatdoalsshoulddefine both what distrigirofessionalsvill try to
achieve ice.,outcome goals) andhat the will do to reachtheir desiredutcomesi(e., process
goals). Listed blow areexamples obutcomeand pocess goals for improving teacher
effectivenesaindincreasing tacher commitmerandretention.

Improv ing TeacherEffectiveness

Improving teacheeffectivenesss an important godbr any induction program. Becausgecial
education teachegerformdiverse roles in schools, a varietya@imponentgontribute to
teacheeeffectivenessNew special education teachemsst be able to provideffective

instruction to studentgpollaborate withparents and other professionalsd collect, analyze, and
manage data anécords Theseaesponsibilitiesanchallenge novicepecial education teachers

Improv ing instructional effectiveness New special education teachdrave diverse
placements that often necessitate they master several content areas, dadedspecial
education pedagogy, and behavior management skills.

Outcomegoal. Beginningspecial education teachewvdl improve their knowledge and
skill in implementing evidencbased practican literacy, mathematics, and other contardes
of instruction.

Procesgyoals Beginningspecial education teachers|

1 credeaction plasto improve their knowledge and skill in implementing
evidencebasednstruction

1 regularlymeet with mentors

9 attendPDworkshops in indicated needs areasd

1 receive observation aeveral occasions by merd@ndbr principal

Mentor teachers will

i assistmenteesn establishingheir actionplan goals

1 observementeesind provide feedback on a monthly basis

1 help menteesdentify PD resources to meet their goadsd

1 keep records of their interactions wittenteea nd moni t progressent ees 6
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Administrators will

1 identify schootbasedcolleaguesvho can assisbeginningspecial education teachers
in meeting their actioplan goals

1 supportnewspecial education teachensidentifying learning opportunitiesnd

1 assistnovicespecial educatoiis finding instructional materials and resources
appropri&e to their instruction goals

Increasing collaboration. Interacting with other adults in a positive and productive
manner is a critical skill fospecial education teachelostspecial education teachemaist
collaborate daily with a variety of aduliacluding general education colleagues,
paraprofessionals, parendégiministratorsand other service providerBhrough collaboration
with general education teachgegsecial education teachemorking on graddevel teams anth
co-teaching classroonan for, deliver, and evaluate education.

Outcomegoal. Beginningspecial education teachewvdl improve their knowledge and
skillsin communicating, interacting, asglving problemsvith otherspecial education teachers
general education colleagugsyraprofessionals, parents, administratanglotherservice
providers

Procesgyoals Beginningspecial educators will

learneffective communication skill® usewith general education colleagues
learn tonegotiateconflict with mentorsandadministators

engag in collaborative planning

use strategies for communtogy the results of data analgse

understand the roles and responsibilitiepafaprofessionals ardher service
providers and

1 communicate with administrators on a regular basis

= =4 4 -4 A

Mentor teachers will

modeleffective communication techniques and strategies

help mentees learn &dfectivelydeal with conflicts and solvygroblems;

assist mente®in engaging in collaborative planning

helpmentes develop proficiency irommunicéing the results of data analysand
partner withmenteesto createopen lines of communication between colleagues,
other professionaland parents
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Administrators will
1 effectivelycommunicatehe roles and responsibilities of beginnspecial education
teachersgeneral education teachegpsyaprofessionals, ammdherservice providerf
serving students with disabilities
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encourage mutual respect among professionals

set school learning goals thaddress thaeeeds of all students
assignreasonable rolesnd activitiedo newspecial education teachers
facilitate collaboration betweerovicespecial educator@nd general educators
communicate with beginningpecial education teachers a regular basisnd
assistnewspecial educats with parentcommunicatn whenneeded

Improv ing data management Collecting, analyzing, andrganizingdataare
responsibilitieof special education teachewho must manageaseload of studentsandkeep
and updat IEPs.Special education teachemstalsocollect and analyzacademic and
behavioralktudent dat#o inform instruction.

Outcomegoal. Beginningspecial education teacherdl learn methods afollecing,
recordng, analyzing and organizingtudent datén ways thainform instruction.

Procesgyoals Beginningspecial educators will

T
)l

discusswith mentorsappropriate data collection methods

report to mentorabouthow they analyze angsedata to assess and inform
instruction and

organize and integrate datagresnt to othersd.g.,parents, profesonals) and use
to inform IEPs

Mentor teachers will

T

explainand modehow menteesan usealata collection methods for various purposes
(e.g.,IEPs,inform instructional goals, assess progreansjl

explain andnodel how to organize and integrate data to write IEPs and ptant

to parents and othementees

Administrators will

T

ensurethatbeginningspecial education teachdrave time to collect and analyze
classroom data

supportnewspecial education tehersin communicating data results ather
professionals angarents and

ensure that general educatioolleaguesaissumesome responsibil/ for working with
novicespecial educatsto improve student data

Increasing Teacher Commitmentand Retention

A strong commitment to teaching special eation is important for distrideadersTeachers
who experience success in their work are more likedy teachers who do not experience
success$o be satisfied with their jobs and feel committed to the scmblspecial education
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teaching. Unfortunate/ynew special educators are more likely than their senior colleagues to
move from one school or district to another. High levels of turnover angtis to the
workplace andgtudent learning. fle primary goa of an induction and mentoring program
should be to help teachers have a positive experience asghsyion into teaching and
increase teacher commitment and retention.

Helping new teachersbecomepart of the school. Helping new teachers become pairt
the school is an importanbmponenbdf induction A positiveschoolclimate and welcoming
environmentan helpspecial education teachatevelop positive relationships with colleagues
andfeel part of the school

Outcomegoal. Beginningspecialeducation teachesill report an overall positive and
supportiveexperience in their schools duritige first yearsthey will indicatethat they feel
valued and connected to their studegesjeral and special educat@sd administrators.

Procesgoals. Beginningspecial education teachers|

1 regularlymeet with schoebased mentsy

1 regularlymeet with administratey

1 participatein general education tear(esg., graddevel teams, teacher learning
groups) data teamsandPD activities;and

1 solveproblems with ment@regardingschool politics ana@ther workdilemmas

Mentor teachers will

1 regularlymeet with menteg

1 orient mentesto school layout, sclub procedures, and school agidtrict policies
1 introduce mentexto colleagues and ath relevant personneind

1 listen to mente@xoncerns and assist in focusing on solutions

Administrators will

1 welcome beginningpecial education teacheosthe school with orientation and
introductions taschool stafand resources

1 organizeschedules or provide release time to facilitate collaboration

discusswith newspecial education teachemsncernsand solutions to conflicts, and

9 ensure that general education colleagoegluctivelywork with novicespecial
education teachers

=a

Increasing job satisfaction, commitment, and retention. As with any job or profession,
job satisfactiortends to result igreater commitment to the organization and the profession. To
reduce teacher turnover and increase commitnrehiction and mentoring programs should
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assess the extent to whispecial education teachense satisfied with their jobs airifdthey are
not satisfied to address areas that can help improve satisfaction.

Outcomegoal. Beginningspecial education teberswill report beng satisfied with their
jobs(e.g., eacher retention wilmprovewith 95% retention among firgtear teachers).

Procesgoals. Beginningspecial education teachevs|

91 regularlyattend work

1 expresdo mentosthat they are abl® manage the different responsibilit@fstheir
jobs,

1 demonstrate confidence in their instructiand

1 indicate that they are enjoying their current posgion

Mentor teachers will

1 providementees with botpositive feedbacknd constructive assistanto help them
with their job performance

1 discuss mentedconcerns and issues and work to resolve problems, and

1 advocate for menteéseeds

Administrators will

1 create an encouraging environment f@ginningspecial education teachers

9 discuss angrovide support for problems encounterechby special education
teachersand

1 attempt tamatchnovicespecial educatsto desired positions

Determining District Readiness

Thenext step idor leaderdo assess h e d ireadinesgsoadvélap an induction program so
thattheycan achieve theelected goaldhe Implementation Matrixwas designed to helgistrict
professionalsnake this determination of need through identification of strengths and
weaknesses. The Matrix worksheet guides individuals through a series of questions to identify
the current level of implementation, and it directs readers to specific areas of the manual for
assistance.

Developing a Fscal Plan for Supporting the Mentoring Program

In order to sustain a loAgrm mentoring progrankeaders mugproactively address the need for
financial resources to suppadine program. Many districteadershavea dedicated budget for

formal mentoring that includes items such as stipends for mentors, materials and resources, and
PD opportunities for mentors and newecial education teachets manycases, the scope of

this budgetletermins the level of suppotbeginningspecial education teachers receiNe

district professionals doot have a robust budgietr mentoring, other resourcesach as Title Il
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fundsare sometimes available. Also, grant funds or additional funding from the State
Department of Educatn may be available to builmentoring program while allowing time for
the investigation of more sustained funding optidinis. also important to keep in mind that
there are costs associated with not supportew teachers, including separation arctuging
costs and the possibility of higher attrition, lost investmenBDnand school instability
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Chapter 4.
DevelopingOrientation Programs

Providingschoot or districtbasedrientation before school begins hefpeparebeginning
specialeducation teachefer the exciting first weeks in the classrodBuggestionsor
orientationgoals and activitieare listed belowAn example oltructuringorientation fomew
special education teachessalso included in this section.

Goals for Crientation
Goal 1 Orient participants to school and district policies and procedures

Activities.

1 Provide beginning special education teachetls a policies and procedures
handbook

1 Show rew special educaticqeachers how and when to complete mppgwerwork
requirements

1 Sharealist of personnel available to hefgwspecial educators

Goal 2 Familiarize participants with district and schawdtructionalexpectations

Activities.

1 Review expectations of district, principal, pasgrandcolleagues for specific
teaching positios

1 Have different peoplee(g.,superintendenprincipal) speakabout expectations

Teachappropriate tsategies for dealing witbxpectations

1 Providedistrict contacinformation for instancein which there arenresolved
differences in expectations

=

Goal 3 Meet and begin estabhing relationships among beginning special education
teachersset schedules with mentors

Activities.

1 Facilitatementor/mente&ebreakes.
1 Review roles and responsibilities

91 Discuss mentdmentee expectations
9 Set schedule fahe firstmonth
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Goal 4. Offer strategies and tips for the fikdys, weeksandmontrs of school

Activities.

= =4 4 -4

Provide time fomentorimentee ceplanning

Schedule mentor visito menteeclassrooms to help seup classroors for success
Arrangementee Visi to veteran classroosn

Develop firstday or first weekto-do checklist

Provide a calendar for the school year with key dates and reminders.

Goal 5. Providean overviewof special educatiopolicies and procedure@eginning
special educator orientationffendo not include this goabutit is essential fohelping
beginningspecial education teachdesl prepared for the start of schgol

Activities.

M

Provide overview of district anschool procedures for special education paperwork
(e.g.,IEP, behavior management plan, manifestation)

Practice writing IEP, behavior management plan, transition plan, and protocol for
running meetings

Shareinformation about individuadtudens oncasebad and allow time for review
and discussiowith mentosin preparing IEP meetings

Review district alternative assessment

Highlight therole that state assessments play in determining the progress of students
with disabilities

Discusstheplan for comnanicating and establishing relationships with general
education colleagues.

Sample Orientation

What followsi s an e x amp | &-day brierwation schedwetfor nowagen@ral
educatorsvith separate sessiodssigned fobeginningspecialeducation teacher$his is a
districtbasedrientation but teachers within the same school and region work together to create
community. Iltems in blackpply toall beginning teacherdtems inblue applyto beginning

special education teacheBeginnng special education teachdrave an additional day to

address content related to special education.
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First Day of Orientation

Activity

Who?

What?

Breakfast/meet and greet

Beginning teachers,
superintendentand schoaol
or regionbased supervisors

Superintenderdnd
supervisors welcome
beginning teachers, give the
adistrict overview, and
discuss with them
expectations from both the
school and district levsl

Induction program overview
and expectations

Beginning teachers and
induction supervisor

Induction supervisor gives
beginning teacher@n

overview of the prograrand
reviewsbeginning teacheés
expectations for induction.

Breakout meeting with
district supervisor

Beginning special education
teachers andistrict
supervisor

Beginning special education
teacherseview expectations
for special education.

Question/answer session

Everyone
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Second Day of Orientation

Breakfast/networking Beginning teachers and Beginning teachers get to
mentors know eachother and their
new mentors.

Meet your mentor Beginning teachers and Mentors welcome leginning
mentors teachersfacilitate
icebrealers, and helpave
the way for a successful
socialization process.
Setting up your classroom Beginning special educatiol Mentors discuss with
teachers and mentors beginning special education
teachergeneral routineand
the basics of setting up a
successful classroom.
Typical firstmonth challenges Beginning special educatiol Mentors teach éginning
teachers and mentors special educabn teachers
about common obstacles an
strategies for overcoming

them.
Goal setting Beginning special educatiol Mentors assistdginning
teachers and mentors special education teachers

with creating realistic goals
for the first month of schal.

Mentoring expectations Beginning special educatiol Mentors discuss with
teachers and mentors beginning special education
teachergirst-month
mentoring schedules,
mentor/mentee expectations
and whereo-go-for-help
topics.
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Third Day of Orientation
Special Education Teachersi®

Breakfast/networking Beginning special educatio Beginning special education
teachers and mentors teachergyet to know each
other and their new mentors.

Special education policies ant Beginning special educatio Mentors review with

procedures teachers and mentors beginningspecial education
teacherdEP policiesand
proceduresdata collection,
behavior plans, transition
plans, Rtl, meetings,
scheduling, alternate
assessment, and casels.

Paraprofessional supervision Beginning special educatio Mentors discuss with
teachers and mentors beginning special education
teacherstrategies for
supervising paraprofessional

Collaboration with general Beginning special educatio Mentors discuss with

education peers and other teachers and mentors beginning special education

service proviers teacherstrategies for
establishing relationships wit
general education colleagues
and service providers.

Survival tips for beginning Beginning special educatio Mentors review with

special educatioteachers teacherand mentors beginning special education
teachergasyto-implement
strategies beforthese
teacherseportto their
classrooms.
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Chapter 5:
Creating Supportive Work Contexts

Principals and district leadeoften work together to provide new teachers with &«a@yports
however, principals and assistant principals are usuallgdh@nistratos with which special
educatorsnteractthe mostso thei roles in supporting teacheaisecrucial

A key role of district leadership is tasure that principals have the knowledge and skills to
supportteachers as they work to facilitdtes learning ofll students in their schools, including

thosewith disabilities. Unfortunately, in some schoasgucators haview expectations for

students with disabilitesr s ee st udent s wiedpdnsikdily. Vhdnthisist i es a
the case, special education teachers serve as the primary advocatetefus stith disabilities

sometimes in settings where advocacy isweltome In particular, beginning special educators

struggle wherthey are thg@rimaryor loneadvocats for students in their schools.

Supporting New TeachersT hrough a Supportive Schod Community

Principals support new teachdxg helpingthemwork with otherschoolstaff members to ensure

that everyonavorks together to help students with disabilities sucogithin the general

education curriculum. A key role for principals is to explicitipport inclusive schools and
emphasi ze everyoneo6s rol e i n PRriedpalswhagleadyt udent s
voicetheir support for students with disabés send the message thatstlhdentawvith

disabilitieswithin the schoohlre welcomgvalued andsupported by both general and special

education teacher$able2 outlinesstrategieprincipalscan implement tsupport new special

education teachers

Beginning Special Education Teachers:
AMy principal i's supportive, and kno
difference for me . . . | may not always get what | request, but | do know she cares |
my students, and she includesikebry one el se i n t he

~

il have a wonderful, supportive p
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Table3

Creatinga Supportive School Communftyr Beginning Special Educatidreachers

Goals

Strategies

Create aNelcoming
School Community

1
1

T

E =

Openlywelcome all beginningpecial educatioteachers

Treat allbeginning special education teachassequal members
of the schootommunity.

Encourage the school community to take an active role in
supportingoeginning special education teachers

Periodicall checkin with beginning special education teachers
Communicate td@eginning special education teachars
willingness andavailablity to help

Develop an Inclusive
Community

Develop a shool missiorthatincludestheimportance of serving
all students

Involve all teachers in discussing how to help studertts
disabilities achieve

Keepbeginning special education teachi@rphysical proximity
of other teachers

Involve beginning special education teachiergradelevel teams
andprofessionalearning communities

Supportgeneral educators abeginning special education
teachersn similar ways

Take an interest in students with disabilities

Include students with disabilities in school activities

ProvideEmotional
Support toBeginning
Special Eduation
Teachers

= =4 =4 =9

= =4 =4

Listen tobeginning special education teachers

Ask for inputfrom beginning special education teacheitsle
making decisions.

Communicate confidence beginning speciaducates.

Provide encouragemett beginning special edation teachers
Recognizdo egi nni ng special educa
accomplishments

Facilitate General
and Special
Education Teacher
Collaboration

Encourage ongoing communication among special and gene
educators

Set expectations for general and spestialcatoicollaboration
Provide professional learning support the topic ofeacher
collaboration

Facilitate the development of schedules that encourage teact
collaboration

Encourage
Connections with
Others

Provide opportunitiefor beginning special education teachiers
spend time with exemplary teachersahool owvisit teachers in
other schools

Jointly meet withbeginning special education teachiersliscuss
needs
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Mary Kate McGinnis, Teacher Induction, IRIS Module

Aldonot feel | i ke,amaf csroemelb odtya rstad dd, myd T
This is what youodre expected to do. 0
have been necessary i f someone avbdhisisd

what youodbre expected to do as far as
t hi ngs mésl|voaldrd® things thhlaterf ound out | di dnd
would have saved me some extra work. Luckily, | had a rgatlg mentor teacher, and

she was very helpful, and | was able to go to her with a lot of questions

Strategies for Deliberate Role Design

New special educators sometimes express confusion about what is expected espieemlly
whenthere are no o#lr experienced special education teachers in the school to guide them.
When roleexpectations are not clear, beginngpgcial education teachers may find it difficult to
direct their energy iproductiveways. In addition, if there are not adequate schtvakttures

(e.g., careful scheduling, time for collaboratidiscipline guidelines novice special educasor
may find it difficult toaccomplish key goals

A key responsibility for nevpecial education teachessto organize their worlas well as
par apr of e s sinwapsdhlatedefit herstudentsLeaders and mentors should help
novicespecial educatioteachers clarify their roleacquire the resources they ngebvide
supports (e.g., discipline policigguidelines foworking with paraprofessionaisandhelp them
protect theiteachingtime (see Table). New special educators may hdke following
guestions:

1 Whatmust Ido towork out my schedule witgeneral education teachers?
How do | address theseds of my students when Intetbe in some classrooms?
Where do | find reading materials that are appropriate for my students?
What technology is available to help me with my work?
How do | coordinate the role of paraprofessiofials
How do | manage the paperwork and still have timeeach?
How do | teach when | am struggling with student discipline?

= =4 4 4 4 4
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Beginning Special Education Teachers:

Al am struggling with trying to teact
grades, and | am buried in
A | cimpteddant my lesson because | have a few students who are so disruptive,

candt seem to get that wunde

Al am | earning the content along witd.l
| esson someti mes. 0
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Table4

Strategies foDeliberate Role Design

Goals

Strategies

Provide Protected Status

1
T

Reduce caseload theinitial year and/or reduce number of
subjectdbeginningspecial educatotgach

Reduce initial expectationshide assistance with initial
eligibility meetings, IEPsandpaperwork

Encourage mentors to help outline a plan for difficult
meetings

Clarify Job Expectations

= =

Clarify major expectations

Help beginningspecial education teachesstablish
priorities

Identify job roles that ray be delegated

AssistWith Scheduling

= =

E

Solicit input frombeginningspecial education teachersilgh
designing the master schedule

Outline strategies for scheduling

Support the saduling of students that allow beginning
special educatioteachers to maximize their instructional
time.

Provide example of prior schedsle

Have mentors assist with initial schedule

Assess Resource Needs

= =4 =8 8|4 -9

Assess resource needs several times throughefitst year
Provide materials inventofyom the prior year

Explain procedures for ordag materials;provide a budget
Inform beginning special education teachab®ut sources o
resources ithedistrict (e.g., lending libraries)

Work with other leaders andentors to help provideeeded
resources

Provide Disciplinary
Support

E

Provideschoolwide expectations about discipline
Suggest resourcdésr managing student behavior
(http://iris.peabody.vanderbilt.edu/iissourcdocator).
Considerschoolwide positive behavioralsupports
(Www.pbisorg).

Facilitate development of crisis plans for students with
chronic and challenging behaviors

AssistWith Meetings

E

Attendinitial IEP meetigs and key meeting with parents a
advocats.

Encourage mentor to lead initial IEP meesitg model
practices

Provide written guidelines for IEP development

Attend meetings that may be challenging forhikeginning
special educatioteacher
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Goals

Strategies

Provide Guidelines for
Paraprofessional

1
T
T

Proude written guidelines for paraprofessionals
Offer examples of paraprofessional schedules
Give tips for working with and supervising
paraprofessionals

Assist WithOrganization
and Time Concerns

= =

Set realistic goals and developdo lists

Provide acalendar with key due dates.q.,IEPs,PD, faculty
meetings)

Assist with organizing student data

Provide organizational strategies for working across gene
education settings (e.g., using a binder, hanging file box,
technology)

Assist with setting p student file system

Explain TeacheiEvaluation
System

= =4 =

Clarify expectations and evaluation processes
Clarify howbeginning special education teachars
evaluated ievaluationdiffers fromwhatother teachers
receive

Offer positive and constructive feedback abmeginning
special education teachéperformance prior to formal
evaluations
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Chapter 6:
Determining Mentoring Structure

Determining the structure of mentoring is an important step in creating a comprehensive
induction programThis section highlightsfe mentoring structure$l) full-time mentoring (2)
parttime mentoring (3) groupmentoring (4) e-mentoring, and5) multi-layered supporit also
features werviews of the mentor8roles andthe potential advantages and disadvantagesdt
mentor structuréseeTabled); offers ekamples of mentoring structures from model programs
anddetailshow frequently mentorandmenteeshould meetLast, this section includedink to
theMentor Handbook: Supporting Beginning Special Educatiiesnman et al., 2013yvhich
includes information about the types of cont@entors should considerile working with
beginningspecideducation teachers

Full-Time Mentoring

Full-time mentors argypically veteran special educators who devote 100% of ginefessional
time to mentoringhewspecial education teacheRull-time mentors usually receive a teacher
salary plus aupplementMentorsmaywork beyond the teacher contract peraodl sometimes
assist with new teacher orientati®i), and program coordination

Full-time mentoring haseveral benefitdt allows mentors tgolelyconcentrate osupporting
novicespecialeducation teachersstead of jugglingnentoring with their own teaching
demandsA full-time structure caalsofacilitate matching mentors and mentees by experience,
disability area, or grade level. Furthermore,-fitie mentors have more availabilaynd
scheduling flexibility they are seldom relegated to meeting during lunch, planning time, or after
school. Fulitime status allows mentors the flexibility to watdkenteeseachor modellessors
andmeetatany time of the day atthrme nt e e s 6 cecFallrimeememntasmoften have
interactiors with collegial groug to helpthemsolveproblemswhile addressig the needs of
struggling mentee®©ne disadvantage affull-time structure is its high cost. Additionally, full
time mentors are nditased inhe schooland are not immediately available to assishtees

with crises. Finally, fulltime mentors are not part of the school culture and may have more
difficulty helping menteesvith schootbaseddynamics.

Part-Time Mentoring

Parttime mentors are usually veteran teaclasssgned techoolsthat haveébeginning special
education teacherdentoringis an added responsibyithat comes with compensation
(e.g., reduced instructional dutjssipends). Although pattme mentoing may reducehe cost
to the district, it maylsoincrease the stress on mentors, who rbakincementoring and
teachingesponsibilitiesoften,parttime mentors devaplanning, lunch, or afteschool free
time to their mentees. One advantafjpait-time mentoring is that mentekave immediate
access to colleagues in the same building. The mémpiarsimity and ready access help
alleviate feelings of isolatigrioster socializaon into the school communityand build
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foundatiors for later collegal collaborationgcan be established. One common challenge is
matching veterans withewspecial education teachefBiven the small number special
education teachert a given school, it may not be possibleltsselymatch mentors and
mentees by digality area or grade level. In some schools, there may not be a veteran special
educator in the building.

Group Mentoring

In group mentoring, a veteran teacher serges mentor to a group of novice special education
teachersvith similar classroom contextBull- or parttime mentorsreceivecompensabn
according tassignment. In this structure, the group collaborates to solve individual instructional
challenges. Because the mehtwntee ratio is larger, school and distgmfessionalgan
maximize the pool of qualified mentofdenteesvho work in group®ften develop a bond and
build a network of support for each othatthoughthe groupmembersnay set goals thatre
common among several menteadisadvantagefdhis structure is that menteemy not get the
individual attention they need pyofessionallydevelop and improve their instructional skills
(e.g, modeling collaborative lesson planningh this format, some instructional probleofs
menteesnaybe overboked. Moreover, some mentaeay be reluctant to bring up their
classroom problems in a group setting.

E-Mentoring

E-mentoring is a new and innovative approach that utilizes technologye(eail, blogs,
disaussion boards, chat rooms, witwebsitecontent, Skypeto provide supportSchool
assignmentloes not limit mentors; mentoaseselected based on their exjier andcarefully
matched to menteeSlenteesand mentors have flexibilityegardingwhenthey post questions,
answers, andeneral comrmants. In addition, the accessible nature of email and discussion forum
postings atbws for easy access at homesohool. Furthermore, reading email and postings
requires individuals to sign in, thus producing a permanent recqartidipation. Ementors
may havefull - or parttime status Becaus&-mentoringis an emerging modehere idlittle
availableinformation aboutompensation. One disadvantage-mentoringis therequired
technology infrastructurea substantial investment frodistrictleaderds necessary.
Additionally, mentors are ngtart of the school culture and magve difficulty helping mentees
with communityrelated issues. Althougiimentoring does provide flexibiyi, menteesnaynot
have immediate assistance with their canseAlso, mentorsmay notbe able to observe
menteesand provide substantive feedback
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Multi -L ayered Support

In a multiHlayered mentoring approach, school and district leaadize several mentoring
structures to provide compremsive support. For instance, leadeess employ fulktime,
districtbased mentors to focus one n t iestrisctional issueandparttime, schoobased
mentos to help mentedsrokerschool cultureand deal with immediate classroom crises.
Although a muii-layered model is more costly the districtandrequires communication
between all levels of suppoitis more likely to meetheneeds of all mentees
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Table5

Mentoring Models

Model Description Advantages Disadvantages

Full-Time Mentoring Experiencedlistrictbasedeachers 1 Focus on instructional 1 Substantial fiscacommitment
devote 100% of their professional time  mentoring 1 Less immediate mentor
to mentoring. Mentors are typically  { Better mentor/mentee availability.
assigned 10 to 2@enteesin addition matching  Mentors not part of school
to their base salariegjif-time mentors ¢ |ncreased mentor availability  culture
often receive stipends 1 Time for collaboration an&D.

PartTime Mentoring Experienced teachersceivementee  { Minimal cost to the district ~ { Difficult to manage teaching
assignmentsn the same school as an  § Immediate mentor availability ~and mentoringesponsibilities.

added responsibility. Patime mentors q Assistance fomenteesn 9 Difficult to match
usually receive stipends for eattentee brokering school culture and mentors/mentees in some
they mentor. peer collaboration locations
Group Mentoring Full- or parttime mentors supporta  § Increased poalf qualified 1 Lack of mentor/mentee
small group oimentees mentors confidentiality.
1 Encourages collaboration 9 Limited contact with mentors
1 Facilitatespeer support 1 Difficult to meet individual
1 Costs less than futime needs
mentoring
E-Mentoring Full- or parttime mentorsnteract with  § Not limited by locatioffime.  § Requirestechnology
mentees videchnologysuch aemail, { Precise mentor/mentee infrastructure
blogs, disassion boards, chat rooms,  matching  Mentorsnot a part of school
wiki, website content, and Skype. T Allows for easy access. culture
1 Produces archived 1 Lack of assistance for
information immediate concerns
Multi-Layered Leaders utilizeseveral models of {1 Comprehensive support 1 Extensivecommunication
Support mentoringto meeme nt e e s 6 19 Menteedess likely to feel between all levels of support
unsupported i Substantial fiscatommitment
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The NCIPP recommendation is to use a rdalgered structure for providing the most
comprehensive support for beginnisggecial edoation teachersTwo district exemplars of
induction and mentoring programs that implement a aAeytred structure are as follows:

Olathe Unified Public Schools (OUSD), Kansas:

Olathe Unified Public Schools implements mentoring using &iemed structure.
Beginning teachers receive support from a-fufle, districtbased instructional resource
teacher and a pastime, buildinglevel mentor. Instructional resource teachers fev

individual instructional assistance, collaborate with beginners to design professior
development, and help novices with any other classroom concerns. Bigdehgnentors
primarily focus on schodkevel policies and procedureSlick herefor a full description of

how OUS Biéredd méentoiostructure meets the needs of novice special educatt

Special School District of St. Louis County (SSD), Missouri:

The Special School District employs a milgtieled structure for mentoring. Beginning
teachers receive support from (a) schbaked mentors; (b) futime, districtbased
instructional facilitators; and (c) IEP partners. The three mentors provide conepkany
supports for beginning teachers. Schbaked mentors provide assistance with
schootlevel policies and procedures, location of resources and materials, problems
crop up, and immediate instructional concerns. Instructional facilitators aragmly
concerned with planning, implementing, and evaluating professional development
beginning special education teachers. IEP partners assist beginners with procedural
and regulationsClick heref or a f ul | de s cr ilgveled mentoro f

structure meets the needs of novice special educators.

DevelopingGuidelines for Frequency ofMentor/M enteel nteractions

Many factors influencéow often mentors teract with their nevgpecial education teachebsit

there are twanainconsiderations gilay: (1) formal mentoring requirements for number of
observationgandmeetingsand (2) levebf difficulty that the beginningpecial education
teachergacein their instructional contexts. Setting and enforcing guidelines for the frequency of
interactions between mentonscamentees will ensure tha¢wspecial education teachensd

their mentors have a clear understanding of the time commitment requihedmentoring
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program. For exampl®ene program may have requirements for biweekly observations and
feedback meetings while another may have requirements for primary email coressestiat
include weeklycheckins, sharing of lesson plans and studéata, andvirtual problemsolving
meetings through Skype or FaceTime. didition to scheduling these formal meetintere
should beclear guidelines fonow novicespecial education teachewdl receive support when
struggling with their job responsilhies; these guidelines may inclué&pectéions for
communications and a calling treewhom to contact if assigned mensareunavailable.

Developing theContent of Mentoring

Thecontent ofamentoring program shoulddlude a combination afstructional supports
centered aroundvidencebased teaching praciand emotional supporteat beginningpecial
education teacheraay require as they transition into their teaching responsibilitlesiMentor
Handbook: Supporting Beginning Spedtalucators Kamman et al.2013 provides strategies
and approaches for mentdoshelpstructure the content of the mentoring experiences they
develop and implement with theiewspecial education teachef$is handbook isavailable
both as a document and as a viealsed tool with linked resources.
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Chapter 7:
Recruiting and SelectingMentors

Oncedistrict professionals have selecteshantoring structurgheymustdevelop a plan for
recruiting and selecting mentors for beginngpgcial education teachef@e recruitment and
selection ofmentors to guide negpecial ducatos areof upmost importance to the success of
theinduction program andiltimately, the effectivenes®f teachers inthedistrict.

The followingtopicshighlightedin this sectiorwill helpin the creation of the district plan for
the recruitment and selection of mentors:

i Mentorcharacteristics

1 Mentorresponsibilitiesand oles.

1 Mentorincentives

1 Application andnterviewguestions

Induction Program Director:

AWhen it comes to spec.itlosewhodrebighty skiled an
havethe most experience. They must be atdp rung of the laddeandmust be lead
teachers because they are going to have far more stratggget familiaritywith that age
group, context, or disability. Theyill understand what is cognitively and development:
appropriate. They have a lot more credibility in the figlddthis is reallyimportant when
it comes to teacher trust,; i f they pa
and we call four of those references and ask them how they collaborate with others

are their leadership skills, how hatleey gone above and beyoind.

Mentor Characteristics
There arenanypersonal and professional cheteristics identified aseneficial for mentors.

Personalcharacteristics. Research in special education indicabed novicespecial
education teachemefer mentorsvho are
1 strongcommunicabrs,
approachale and availake,
supportive angpatient
well-organized andesponsible
respectful
complimentary of othersand
willing to share ideas

= =4 4 4 45 2
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Professionalcharacteristics. Research examining beginnisgp e ci al educati on
satisfaction with mentoring suggests thatcessfuimentors

1 have \eteranteacheistatus (i.e.3 or more years of successful teaching experiences in
special educatign

1 have taughstudentswho havesimilar disabilities,havetaught at the same grade
level, andhavetaught the same content as their mestee

1 have knowledge of system information pertaininghe school, district, and special
educationand

7 are interested in their owPD and collaborate well in their schools

Mentor Responsibilities and Roles

Mentors ofnewspecial education teachdrave threg@rimary responsibilities(1) provide

instructional coaching?) facilitatenovices p e ci al e d u soaidlizationntottheia c her s 6
carees and school cultusg and (3) assistovice special educatowgth the varied problems they

may encounter in the first yearBhere arenanydifferent rolegelated to these responsibilities.

During the process of selecting mentors, dispiofessionalsnustclearly describe the radeand
responsibilities omentos.

Responsibility: mentor asinstructional coach

Role: advisor. If the professionatharacteristics listed abovave been carefully
consideredthehiredmentors will be highly skilled teachers who have experience with the daily
instructional problems and challendeginningspecial education teachdexe. Tleir
experiencewill make them welsuited to fill the advisory role. As advispmentors may
provide advice on topicsuch aglassroom masgement, instructional decisiomaking,PD, and
using data to make diemns. Specificallymentors should

1 reflect on and discusdassroom practise

1 locate and shamaterials and example lesspns

1 plan, participaten, anddirectPD activities and

1 useaction plas.

Role: collaborator. Coaching also involves a collaborative relationshigzhichmentos
andmenteesvork together on instructional design, shariagd generating ideas forenteego
utilize. To assist in the collaboration role, mentors should

1 usereflective questioning

1 co-teach withmentees

1 co-plan with menteesand

1 alow menteedo observenentosin classroom practice
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Role: evaluator. Mentorsmusteither brmally or informally evaluate ments@
professionagrowth Mentorsmustobsene, evaluag, and provile feedback tanenteesTo assist
in the evaluator role, mentors should

1 communicataevith mentes expectations abouie evaluation proceduse

1 conductpre-observatiormeetingdo discuss lesson plan

1 conductpostobservatiormeetinggor reflection and mentor feedbgcknd

1 plan for improvement in classroom practice

Responsibility: mentor associalization agent

Role: guide. Mentors are responsible for guidingenteeshrough thé transitiorsinto a
new environment and professidio ease thighallenging transitional phase, mentors should
1 providean overview of school and districtiles and policies
9 assist with classroom setup
1 offer procedural support in areas suchsakool and distrigbaperwork and special
education procedures..,setting up, writing, and running IEPnd
1 connectwith colleaguesndbroker school culture

Role:facilitator. New special education teacharen deal with daily challenges in
instruction communication with paraprofessionals, pargait&l general education colleagues
and managing caseloads and IEPs of students with disabNitézgors shouldbe empathic
during these stressful times asttbuldhelpmenteedy facilitating communication with staff,
parents, and administratoii® assist mentees in advocating for themselves, mentors should

1 teacheffective communication strategies (ergflective listening)

1 modet and

1 roleplaydifficult scenarios

Role: encourager The most frequently cited area of needed support for beginning
special education teachetsring their first year of teaching is emotional suppdenteessalue
mentors hey identify as supportive and carifign assist in the encourager role, mentors should

1 providespecific praise

1 acknowledgeunderstanding anenteedchallenges

1 reinforce and remind mentsef the positive changethey havanade and

1 useaction plasto stay focused
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Beginning Special Education Teacher Describing Mentor:
AWhen she comes in to observe, she col
see me. She is never short of hugs, never short of personally embracing me, and

knowsheistryl t here for me. She just ha

Mentor:
AROne of t he mustmagpen isemotiongl suppdrhesobservation and
evaluation process intimidates a lot of novices. One of my goals is to putthreatening

face on this process. | want to be very encourggino

Mentor Incentives

Dependingonthechosermentoring structurandthe districtdresources, mentor incentives will
vary. There are two incentives distrprbfessional€an provide to mentor¢l) financial
incentives and (2) profeismal incentives.

Financial incentives. The most common monetary incentive is a stipdinectly paid to
mentors. For fultime mentorsthis maybe additional workdays beyond the regular teacher
contract or several thousand dollars more than the base teacher salamneamentor stipersl
typically rangefrom $500to $1,200 annually. Pattme mentors may also be released from
teaching dutiesotmeet with ad observe mentees. If district leadess afford release time for
mentors, it will support them in conducting classroom observations and providing feedback.

Professionalincentives. Mentorsprofessionallygrow throughformal and informal
professional training. Mentorsay attend national conferences or participate in coaching
training. They nayalso become a part of a menbgrcommunity to improve and change mentor
practices. They also learn from thementeesthis can be rewarding by itde

Application and Interview Questions

District professionalsreate and align applicatisand interview questionggardingmentor
characteristics,asponsibilitiesandroles, and incentives. Beloswan example of an application
for a mentor positioat Cincinnati Public School@CPS) Following this examplas the
interview protocolsed by thé&pecial School DistridtSSD)of St. LouisCounty in Missourfor
full-time mentor positionsTheseexamplesan be useds guides in creating applicatssnd
interview questions.
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Cincinnati Public Schools (CPSSampleApplication

CCSU Mentor Application Form
Updated 8/ 21/ 07

Personal | nformation

Employee Name (please print):

District(s): School(s): Department:

Current VT Educator Licensing endorsement(s) held:

Please indicate which group(s) of individuas you are interested in mentoring (check dl that apply):
New/ Beginning Teschers Sudent teachers Post Bacs TAP Participants Other

Work History

Please describe the subject aress, content areas and grade levels taught within the past five years.

Professional Commitment

Please describe your involvement in student activities, school/ district projects, events, committees and the like within the past
fiveyears.

Time Commitment

Being a mentor will require face-to-face contact with the assigned teacher/ pre-service teacher throughout the day/ week,
during prep &/ or professiond periods, during lunch, before/ after school, during school bresks, and the like. Mentors would
aso berequired to attend and participate in a summer mentor training and orientation session, regular monthly meetings, and
thelike.

Are you willing and available to make this time commitment? Yes/ No (pleasecircle one)

Mentoring Experience

Please describe your previous experience in amentoring capacity within the past five years. (Such could include participating
as acooperating teacher or teacher mentor, being asponsor fora UVM 209 student, participating in inter-disciplinary
teams, and the like))

Reflection

How would you see your role as mentor?
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